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Abstract 
Malaysian secondary school students, often proficient readers in their L1, are not necessarily good readers in 
the L2 (English). This study investigated L1 and L2 reading strategies of nine selected  technical secondary 
school Malaysian students from three levels of English proficiency. The students responded to a reading 
strategy questionnaire and a semi-structured interview. The findings showed that advanced proficiency students 
used more strategies reading in L2 compared to the other group of students. There was an overlap in the types 
of strategies used for both L1 and L2 reading across proficiency levels. Implications for ESL/EFL reading 
strategy instruction are provided.  
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1. Introduction 
The consensus among reading educators and experts is that reading is a complex, interactive process that involves 
features of readers, texts and tasks (Bernhardt, 1995; Grabe & Stoller, 2002; Maarof, 1998; Rumelhart, 1977 in 
Singhal, 1998; among others). In the reading process, the reader is an active participant, constructing meaning from 
clues found in printed text (Anderson & Pearson, 1984; Bernhardt, 1991, Carrell, 1991; Grabe, 1991; Rumelhart, 
1980). In other words, meaning is not inherent in texts, rather texts have the potential for meaning (Widdowson, 
1984). Reading is also an individual process that often entails different interpretations for different readers. The 
focus of past and present research revolves around the question of whether reading in one’s first or native language 
(L1) is similar or different. Are similar strategies used in reading in L1 and L2? Researchers also attempt to examine 
any relationship between L1 and L2 reading processes. A much debated issue is whether reading in L2 is a reading 
or a language problem (Alderson, 1984). Are the strategies used by proficient L1 readers transferable to reading in 
an L2? Both reading in L1 and L2 involve the use of various strategies that assist readers in understanding what is 
read (Carrell, 1991; Bosser, 1992; Nambiar, 2009). What are the strategies used in reading in L1 and L2?  Several 
recent studies show that both readers’ L1 reading ability and L2 language proficiency contribute to L2 reading 
comprehension (Carrell, 1991; Bosser, 1992). Researchers have proposed a number of hypotheses about the 
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processes and relationship of reading in L1 and L2 (Bernhardt & Kamil, 1995). Clarke (1980) earlier argues that 
when readers lack proficiency in the target language, this limitation “short-circuits” good learner strategy use of the 
L1 when reading in L2. The assumption is that the reader’s L2 proficiency should be beyond the linguistic threshold 
before good learner strategies are transferred into L2 reading (Alderson, 1984). Cummins (1979, 1983) proposed the 
idea of a common underlying proficiency whereby it can be suggested that a reader proficient in the L1 should be 
able to read in the L2. Enright et .al (2000, p. 7) describes L2 reading as different from L1 reading in three basic 
ways:  (a) L2 readers build on prior L1 reading experience, (b) their reading processes are cross-linguistic, involving 
two or more languages, and (c) their reading instruction usually commences before adequate oral proficiency in the 
target language has developed. They further point out that four other factors distinguish these readers from L1 
readers: (a) transfer of L1 reading skills and strategies, (b) facilitation from L1–L2 structural similarity, (c) cross-
linguistic interactions during L2 reading, and (d) processing constraints imposed by limited linguistic knowledge. 
Studies on L1 reading comprehension also suggest that reading skills such as cognitive and meta-cognitive skills are 
transferable to other reading contexts (e.g., Palinscar & Brown, 1984; Guthrie, 1988). L2 acquisition studies have 
shown that linguistic and meta-linguistic factors are transferred from L1 into L2 oral and written production, 
communicative strategies, and pragmatics (e.g., Hakuta, 1976; Cohen, 1986; Irujo, 1986).  Investigations on these 
issues in L1 and L2 reading has continued to be research agendas until the present day. Although findings have been 
inconclusive, many educators persist with the practice of teaching reading strategies in the effort to help learners 
read L2 texts with comprehension.  
 
In Malaysia, the English language is an important second language, second to the national language, Bahasa 
Malaysia. The ability to read in English is crucial not only for academic purposes, but also for one’s upward 
mobility in the job market. Although the English language is learned as a subject throughout primary and secondary 
schools, it continues to be particularly relevant for higher education such as in colleges and universities. Reading 
instruction in educational settings includes teaching learners various reading skills and strategies. Because the 
education system involves the use of both English and Bahasa Malaysia, reading strategies acquired in the L1 can be 
an asset to learners learning English as an L2. It is important to examine the reading strategies used in reading L1 
and L2 texts to help the poor language learners improve comprehension of L2 texts they deal with in both academic 
and non-academic contexts. If  reading strategies used in reading a Bahasa Malaysia text (L1)helps the reader to 
comprehend the message conveyed, then perhaps the strategies can be likewise used for English texts. In addition, 
when students are aware of the various successful reading strategies , they will be motivated to keep reading any 
material either in their L1 or L2. Thus in light of this, learners’ reading strategies need to be examined to determine 
any similarities or differences of strategy use when reading in L1 and L2 to not only raise their awareness about 
strategy use, but also to assist them in enhancing their comprehension of L2 texts.  
 
Thus, the study was conducted to address the following questions: 
1. What are the common reading strategies of advanced, intermediate, and low proficiency students when 
reading in L1? 
2. What are the common reading strategies of advanced, intermediate, and low proficiency students when 
reading in L2? 
3. Are there any similarities or differences in strategy use among the learners reading in L1 and L2? 
2. Related Literature 
Past studies on reading in a second language showed that: (a) Reading strategies assist understanding of texts 
read (Mi-Jeong Song, 1998; Brown & Palincsar, 1984; Oxford, 1990; Reinhart and Isabell,2002; Salataci & Akyel, 
2002); (b) Good readers are better at monitoring comprehension than poor readers (Block, 1986 ;Hosenfeld, 1977; 
Kong, 2006; Sarig, 1987; Block, 1992; Nambiar, 2009); (c) There are similarities and differences in L1 and L2 
reading in terms of strategy use (Kong, 2006; Nambiar, 2009; Singhal, 1998). Learner strategies are the cognitive 
steps learners use to process second language input and first language input. These cognitive procedures include 
retrieving and storing new input. According to Brown (1994), strategies are the specific “attacks” that learners 
employ when faced with a problem. More specifically, reading strategies are the comprehension processes that 
readers use in order to make sense of what they read. This process may involve skimming, scanning, guessing, 
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recognizing cognates and word families, reading for meaning, predicting, activating general knowledge, making 
inferences, following references, and separating main ideas from supporting ideas (Barnett, 1988).  
 
2.1 Types of reading strategies 
 
Reading strategies reveal how readers conceive a task, what textual cues they attend to, how they make sense of 
what is read and how they react when they do not understand (Block, 1986). Oxford and Crookall (1989) define 
strategies as learning techniques, behaviors, problem-solving or study skills which make learning more effective and 
efficient. Examples of reading strategies are fix-up strategies (rereading difficult parts of texts); guessing meaning of 
a word from context, and  summarizing and relating what is being read to background knowledge (Janzen, 1996).  
Oxford’s (1990) Strategy Inventory for Language Learning (SILL) categorizes strategies into two types:  (1) direct 
strategy, and (2) indirect strategy. These strategies are applicable in reading in L1 and L2. Direct strategies consist 
of memory, cognitive and compensation strategies. Memory strategies help the respondents store and retrieve new 
information.  For instance, applying images and sound. Using imagery is a good way to remember what has been 
read in the new language. Another memory strategy is combining sounds and images so that learners can more 
easily remember what they read in the new language.  
 
Cognitive strategies enable the respondents to understand new language by many different means. 
Repeating words mentally to oneself to understand better if one is not sure about the meaning. Use of dictionaries to 
look up for the meaning of a word is a cognitive strategy. This strategy involves using resources to find out the 
meaning of what is read in the new language, or to produce messages in the new language. Analyzing and reasoning 
such as translating allows learners to use their own language as the basis for understanding what they read in the 
new language. However, word-for word is avoided. Examples of this type of strategy are taking notes, summarizing 
and highlighting ideas to create structure for input and output. The other strategy is compensation strategy. One 
example of this strategy is where the respondents guess intelligently by using linguistic clues. By using linguistic 
clues, the respondents refer to previously gained knowledge of the target language, the learner’s language or some 
other language that can provide linguistic clues to the meaning of what is read. 
 
 Indirect strategies are strategies that support and manage reading without directly involving the target 
language. They are divided into meta-cognitive, affective and social strategies. In this study, respondents pay 
attention closely to the text read and this falls under meta-cognitive strategy. This comprises monitoring of one’s 
own speed of reading. If the text is found to be difficult, readers slow down their reading. Breathing deeply is also 
done to lower the anxiety level. Examples of social strategies are asking for clarification, correction and feedback 
and cooperating with peers and parents to understand the text better.  
 
2.2 Studies on reading strategies 
 As mentioned earlier, various studies on reading strategies in ESL/EFL have been conducted in the past decade. 
Table 1 provides a sample of previous studies that were conducted on reading strategies in an ESL/EFL context. 
Sarig’s study is an important study that examined the contribution of L1 reading strategies and L2 language 
proficiency on L2 reading, as well as the relationship between L1 and L2 reading strategies. The subjects in the 
study were 10 female native Hebrew readers who were studying English as a foreign language. Subjects read 
academic texts in L1 and L2 and were asked to self report their reading behaviours.  Sarig classified the data from 
the think-aloud reports into four general types of behaviours or responses: (1) technical aid, (2) clarification and 
simplification, (3) coherence detection, and (4) monitoring moves. Technical aid strategies included behaviours such 
as skimming, scanning, skipping, marking the text, using glossary, and so forth. Strategies that involved syntactic 
simplification, decoding meanings of words and groups of words with the use of synonyms, and paraphrasing were 
classified as clarification and simplification moves. Coherence-detecting moves included identification of the text 
type, use of prior content schemata, identification of people and key information in the text, and reliance on textual 
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Table 1.  Foreign language reading strategy research 
 
Author Participants/Methods Coding Scheme Results 
Hosenfeld 
(1977) 
Ninth grade students learning French; 20 
successful readers and 20 poor readers; 
think-aloud reports for each sentence 
they read 
Two different codes: Main – meaning line and 
word-solving strategies 
(1) Successful readers kept 
meaning of passage in mind 
while assigning meaning to 
sentences; whereas poor 
readers focused on solving 
unknown words or phrases 
Block 
1986 
9 university level ESL and native English 
students in a remedial reading course; 
thin-aloud reports for each sentence they 
read 
Two different codes:General strategies and 
local strategies 
(1)More successful readers: 
a)used their general knowledge; 
b) focused on the overall meaning of 
text; 
c) integrated new information with 
old; 
d) differentiated main ideas  
from the supporting points. 
2) The poor readers rarely did any of 
the above. 
Sarig 
(1987) 
(L1 and L2 
study) 
10 Female native Hebrew readers 
studying English as a foreign language; 
think-aloud reports while reading native 
language texts and foreign language 
texts. 
Four different codes: 
1)technical aid, such as  skimming, scanning, 
using glossary 
2) clarification and simplification such as 
decoding meanings of words, paraphrasing, 
syntactic simplification 
3) coherence detection such as identification of 
text type and use of prior content schemata 
4) monitoring moves such as mistake 
correction, slowing down and identification of 
misunderstanding 
1)Subjects transferred strategies from 
L1 into L2 reading 
2) Meaning base (global strategies) 
led to both successful and 
unsuccessful reading comprehension. 
3) Clarification and simplification 
strategies contributed to unsuccessful 
reading comprehension in L1 and L2. 
 
 
Block 
1992 
16 proficient readers of English,9 non-
proficient readers of English; think-aloud 
Two different codes: Meaning based(global) 
and word level (local) 
1) Less proficient readers used 
local strategies 
2) More proficient readers relied 
on global strategies. 
 
schemata. Behaviours involving active monitoring of text processing were classified as monitoring moves, and these 
included behaviours such as conscious identification of misunderstanding, change of planning the tasks, mistake 
correction, slowing down, and other direct moves intended to monitor text processing. The results revealed that the 
subjects transferred strategies from L1 reading into L2 reading, and that the same reading strategy types “accounted 
for success and failure in both languages to almost the same extent” (p. 118). Top-down, global strategies led to both 
successful and unsuccessful reading comprehension. The two language dependent strategies, the clarification and 
simplification strategies, contributed to unsuccessful reading comprehension in both L1 and L2 (p. 113). Results 
also indicated that most of the strategies used during the reading comprehension process were particular to each 
reader, or that each individual read differently and used different combinations of strategies. These results do not 
duplicate Block’s (1986) findings where global strategies led to successful (not unsuccessful) reading 
comprehension.  
 
A more recent study conducted by Kong (2006) and Nambiar (2009) specifically examined reading strategies used 
in reading L1 and L2 texts. Both researchers employed the think-aloud technique to compare readers’ reading of the 
texts in the two different languages (L1 and L2). Kong’s subjects were four adult Chinese readers who read two 
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similar texts (content) in two languages (Chinese and English). The study examined two broad categories of 
strategies: text-initiated and reader-initiated strategies. Think-aloud and interviews were used to collect data. The 
findings showed that there was more strategy use among the participants when reading the L2 text compared to the 
L1 text. The subjects who were more proficient in the L2 showed evidence of more transfer of strategy use from the 
L1 to the L2 text. Another finding was that readers’ prior experience with L1 reading and L2 learning seemed to 
have affected the readers’ L2 strategy use. In Nambiar’s study, six proficient, bilingual, Malaysian Malay university 
students were asked to think-aloud their thoughts as they read first the Bahasa Malaysia expository text and then the 
English text. After each reading session, the students were asked a number of questions for clarifications of any 
problems faced during reading of the texts. The findings showed that the students, being proficient bilingual 
learners, did not face any difficulty reading the texts in L1 and L2. An interesting finding is that the students did not 
use the same strategies in reading the two texts, a finding which is in contrast with the results of Sarig’s (1987) and 
Tang’s (1997) studies in that similar strategies were frequently used in reading  l1 and L2 texts. Nambiar also found 
that the students used meta-cognitive strategies when reading the L2 text, but not when reading in Bahasa Malaysia. 
3. Methodology  
The participants of the study were nine Form Four ESL students majoring in technical studies. Three students 
were at the advanced level of English proficiency, three at intermediate level, and another three were at the low 
level. The nine students were selected from seven mechanical engineering classes and two commerce classes.  
 
3.1 Research instruments 
 
The main  instrument for the study was: a  22-item, 4-point Likert scale questionnaire (on a scale from Never True 
of Me to Always True of  Me, adapted from questionnaires of past studies on reading strategies (Kong, 2006;, 
Brantmeier, 2002, Saricoban, 2002, and Singhal, 2001). An additional instrument was Kong’s (2006) Interview 
Guide. 
 
3.2 Procedure 
To compare readers' strategy use in reading two different languages, an English text entitled “Rafflesia” ( a text 
about the biggest wild flower in the world) was chosen by the researcher and the same text was translated into 
Bahasa Malaysia (L1). Care was taken to ensure that the reading materials in the two languages are compatible in 
style, content, and length. In addition, the Flesch-Kincaid readability formula was used to test the reading ease of the 
prepared texts. The text was gauged at a slightly difficult level. Three teachers at the school were consulted to obtain 
their expert opinion on  the readability and suitability of the two reading texts. The interview was conducted on a 
one – to --one basis immediately after the student has read the text. Both the researcher ,who conducted the 
interview, and the participants had a copy of the text in hand during the interview session. A profile of the students 
was also developed (See Table 2 ). 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
216  Assoc. Professor Dr Nooreiny Maarofa and Rohaya Yaacob / Procedia Social and Behavioral Sciences 12 (2011) 211–223
Table 2. Profile of respondents of the study 
 
4. Data analysis 
Data from the nine respondents on the questionnaire was analyzed using frequencies and percentages. 
5. Results of the study 
The following is a discussion of the findings of the study. 
 
(a) Common reading strategies used by the students from the three proficiency levels in reading in L2  
 
Based on the analysis of the data, all the nine students chose six common reading strategies in reading the L2 
text. The strategies are: (1) skimming for general ideas found in the text, (2) slowing down in speed of  to continue 
reading treading on the difficult parts of the text, (3) encouraging the self to continue reading through difficult parts 
Name Gender Form English Language 
Marks ( Final Year 
Exam Form 4 
English Language 
Grade 
Respondent A 
Akhmal (Advanced 
Proficiency Learner) 
 
Female 
 
 
4 Commerce Usaha 
 
81 
 
1A 
 
 
Respondent B 
l Qamar  
(Advanced 
Proficiency Learner) 
 
Male 
 
 
4 Mechanical 
Engineering Usaha 
 
70 
 
2A 
Respondent C 
Masayu (Advanced 
Proficiency Learner) 
 
Female 
 
 
 
4 Mechanical 
Engineering Cekal 
 
68 
 
3B 
Respondent D 
Suzzana  
(Intermediate 
Proficiency Learner) 
 
Female 
 
 
 
4 Commerce Gigih 
 
64 
 
4B 
 
Respondent E 
Ida (Intermediate 
Proficiency Learner) 
 
 
 
Female 
 
 
4 Commerce Cekal 
 
 
58 
 
 
5C 
Respondent F 
Zulhilmi 
(Intermediate 
Proficiency Learner) 
 
 
Male 
 
4 Mechanical 
Engineering Ikhlas 
 
54 
 
6C 
Respondent G 
Sarni (Limited 
Proficiency Learner) 
 
Female 
 
4 Mechanical 
Engineering Yakin 
 
49 
 
7D 
Respondent H 
Syakir  
 Limited Proficiency 
Learner 
 
Male 
 
4 Mechanical 
Engineering Tekun 
 
41 
 
8E 
Respondent I 
Hafiz Limited 
Proficiency Learner 
 
Male 
 
4 Mechanical 
Engineering Gigih 
 
38 
 
9G 
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of the text, (4) paying close attention to the text read, (5) cooperating with peers to understand the text, and (6) 
asking the teacher for clarification, correction, and feedback. Table 3 displays the common strategies used by the 
students from the three proficiency levels. 
 
 
Table 3: Common reading strategies among learners reading in L2 
 
 
 
 
 
(b)Common reading strategies used by the students from the three proficiency levels in reading in L1 
 
There were a total of ten common strategies used by the nine students in reading the text in L1 (see Table 4). The 
strategies identified were (1) taking notes on the contents of the text, (2) skimming for general ideas of the whole 
passage, (3) creating mental  images when reading, (4) slowing down the speed of reading on the difficult parts of 
the text, (5) encouraging oneself to continue reading through difficult parts of the text, (6) using reference materials 
 Reading Strategies (Advance, Intermediate, and Limited Proficiency Levels)  
1 
- N
ev
er
 
tr
u
e 
o
f m
e 
2 
– 
So
m
et
im
es
 tr
u
e 
o
f m
e 
3 
– 
U
su
al
ly
 
tr
u
e 
o
f m
e 
4 
– 
A
lw
ay
s t
ru
e 
o
f m
e 
WR1 Whenever I read, I take notes about the contents of the text. 9    
WR2 While reading, I read through the passage and underline difficult words and phrases. 3 2 1 3 
WR3 I skim for a general idea of the whole passage. 2   7 
WR4 When I meet several new words while reading I try to guess the meaning from its context. 3 2  4 
WR5 I look up words I do not understand  in a dictionary 5 4   
WR6 I assimilate the new material with personal experience. 8 1   
WR7 I translate  key words and  phrases into Bahasa Melayu  3 2 4 
WR8 I try to build the meaning of the sentences from  the meanings of individual words 3 4 2  
WR9 To remember the content of the text,  I draw  maps or diagrams. 9    
WR10 When reading, I create mental images  to remember the content of the text 7 2   
WR11 When I read, I focus on keywords in the text. 3 1 1 4 
WR12 When I encounter difficult parts of a text, I reread or repeat (sound out) the words or phrases that I do not understand. 3 2  4 
WR13 
 
I try to solve doubts by questioning when I face difficult part of the text 
. 
5 2 2  
WR14 I ignore or avoid reading comprehension text. 5 1  3 
WR15 I slow down my speed of reading when I reach difficult parts of a text.    9 
WR16 I try to guess while reading. 3 2  4 
WR17 I do encourage myself to keep on reading even difficult parts. 3 1  5 
WR18 I use reference materials to help me understand the text. 7 2   
WR19 I try to pay closer attention to the text I read.  1 2 6 
WR20 I try to lower my anxiety level in reading. 3 3  3 
WR21 I ask / cooperate with my peers to understand the text. 1 1  7 
WR22 While reading, I ask the teacher for clarification, correction, and or feedback. 1 1 1 6 
WR23 Others(please specify) I ask my parents to help me understand the text 5 1  3 
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to help understand the text, (7) paying closer attention to the text read, (8) cooperating with peers to understand the 
text, (9) asking the teacher for clarification, correction, and feedback,  and (10) summarizing the text after reading. 
 
 
Table 4. Common reading strategies among learners reading in L1 
 
 
 Reading Strategies (Advance, Intermediate, and Limited Proficiency Levels) 
1 
- N
ev
er
 
tr
u
e 
o
f m
e 
2 
– 
So
m
et
im
es
 tr
u
e 
o
f m
e 
3 
– 
U
su
al
ly
 
tr
u
e 
o
f m
e 
4 
– 
A
lw
ay
s t
ru
e 
o
f m
e 
WR1 Whenever I read, I take notes about the contents of the text.  3 1 5 
WR2 While reading, I read through the passage and underline difficult words and phrases. 3 2 1 3 
WR3 I skim for a general idea of the whole passage. 2   7 
WR4 When I meet several new words while reading I try to guess the meaning from its context. 1 2 2 4 
WR5 I look up words I do not understand  in a dictionary 6 3   
WR6 I assimilate the new material with personal experience. 1 2 2 4 
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Part B : Please respond to these statements in terms of what you do after reading a text. 
 
 
WR7 I translate  key words and  phrases into Bahasa Melayu 9    
WR8 I try to build the meaning of the sentences from  the meanings of individual words 9    
WR9 To remember the content of the text,  I draw  maps or diagrams. 7 2   
WR10 When reading, I create mental images  to remember the content of the text   4 5 
WR11 When I read, I focus on keywords in the text. 1 1 3 4 
WR12 
When I encounter difficult parts of a text, I reread or repeat (sound out) the words or phrases that I 
do not understand. 
8 1   
WR13 I try to solve doubts by questioning when I face difficult part of the text. 1 2 2 4 
WR14 I ignore or avoid reading comprehension text. 9    
WR15 I slow down my speed of reading when I reach difficult parts of a text.    9 
WR16 I try to guess while reading.   5 4 
WR17 I do encourage myself to keep on reading even difficult parts. 1  3 5 
WR18 I use reference materials to help me understand the text.  2 1 6 
WR19 I try to pay closer attention to the text I read.  1 2 6 
WR20 I try to lower my anxiety level in reading. 7 2   
WR21 I ask / cooperate with my peers to understand the text.  1 1 7 
WR22 While reading, I ask the teacher for clarification, correction, and or feedback.  2 1 6 
WR23 
Others(please specify) 
I ask my parents to help me understand the text 
7 2   
AR1 I summarize what I have read.  2 2 5 
AR2 I comment on the reading through conversations with colleagues. 7 2   
AR3 I evaluate the reading by answering comprehension questions. 3 1 1 4 
AR4 I put the reading aside and do nothing. 7 1 1  
AR5 Others (please specify) 
I discuss the text with my friends 
3 1 1 4 
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In summary, the data showed that the students used more strategies in reading the L1 text in comparison to the L2 
text. This is in contrast to findings from Kong’s study in which the intermediate and advanced students of the study 
employed more strategies when reading the L2 text. Nambiar’s results, on the other hand, showed that the proficient 
bilingual students used similar amount of strategies in reading in L1 and L2. In terms of the categories of direct and 
indirect reading strategies, the data revealed that the students in general used a fair representation of both types (see 
Table 5.  A possible explanation for the students’ use of more strategies when reading in L1 as opposed to reading in 
L2 is that the students are familiar with the use of these strategies and felt more confident in using them. In Kong’s 
and Nambiar’s study, a difficulty with inferring from students’ think aloud procedure is that students may not have 
verbalized some strategies they were employing while reading. This study also found that there is an overlap in the 
types of common strategies used. In other words, some strategies commonly used in reading in L1 are similarly 
employed when reading in L2. Some such strategies include: (1) skimming for general ideas found in the text, (2) 
slowing down in speed of  to continue reading on the difficult parts of the text, (3) encouraging the self to continue 
reading through difficult parts of the text, (4) paying close attention to the text read, (5) cooperating with peers to 
understand the text, and (6) asking the teacher for clarification, correction, and feedback. Common strategies the 
students used in reading in L1, but not in L2 are: (1) taking notes on the content of the text, (2) creating mental  
images when reading, (3) using reference materials to help understand the text, and (4) summarizing the text after 
reading. 
 
Table 5: Types of common  strategies (direct and indirect strategies) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Part B : Please respond to these statements in terms of what you do after reading a text. 
 
 
 
 
 
 
 
 
6. Conclusion and Implications 
Based on the findings of this study, it can be suggested that there are some similar and different common reading 
strategies used by the ESL learners in reading in L1 and L2. Strategies commonly used in reading the L1 and L2 
texts comprise such strategies as skimming for general ideas, slowing down the speed of reading of difficult parts of 
 
 Common Reading Strategies  among language learners  
 
D
ire
ct
 
St
ra
te
gi
es
 
In
di
re
ct
 
St
ra
te
gi
es
 
WR1 Whenever I read, I take notes about the contents of the text. /  
WR2 While reading, I read through the passage and underline difficult words and phrases. /  
WR3 I skim for a general idea of the whole passage. /  
WR4 When I meet several new words while reading I try to guess the meaning from its context. /  
WR5 I look up words I do not understand  in a dictionary /  
WR6 I assimilate the new material with personal experience. /  
WR7 I translate  key words and  phrases into Bahasa Melayu /  
WR8 I try to build the meaning of the sentences from  the meanings of individual words /  
WR9 To remember the content of the text,  I draw  maps or diagrams.  / 
WR10 When reading, I create mental images  to remember the content of the text /  
AR1 I summarize what I have read. /  
AR2 I comment on the reading through conversations with colleagues.  / 
AR3 I evaluate the reading by answering comprehension questions. /  
AR5 Others (please specify) 
I discuss the text with my friends  / 
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the text, perseverance in continuing to read difficult parts of the text, self-encouragement to continue reading 
through difficult parts of the text, paying close attention to the text read, cooperating with peers to understand the 
text, and requesting clarification, correction, and feedback  from the teacher. However, strategies such taking notes 
on the content of the text, creating mental images when reading, using reference materials to help understand the 
text, and summarizing the text after reading were not employed in reading the L2 text. This latter limitation can 
possibly be due to students’ L2 proficiency. For instance, all the preceding strategies the students used in reading the 
L1 text such as making notes and summarizing require understanding the L2 and the ability to manipulate the 
language. These strategies are easier used in reading the L1 text because the students are familiar and proficient in 
the language. However, the findings of this study are limited only to the nine students of the three levels of 
proficiency in English. Perhaps, a more rigorous study involving more participants can yield results that can be 
generalized to ESL learners reading in L1 and L2.  
 
The implications of this study include exploring the explicit teaching and training of strategies students are already 
using in reading L1 texts to help them enhance their understanding of L2 texts. Past and recent research show that it 
is possible for learners to transfer some of the good L1 strategies in reading in L2 (for example, Kern,  Koda, 1988; 
Salataci & Akyel, 2002;  Song, 1998;  Karbalaei &.Rajyashree, 2010). In the context of ESL reading, in particular in 
Malaysia it can be suggested that teaching reading strategies explicitly could help students use these strategies when 
reading in L2. These strategies could include raising awareness among students of the different types of  common 
reading strategies in both L1 and L2 and encouraging students to do narrow and wide reading to be aware of 
strategies that work or do not work for them while reading. Teachers should also be aware of the strategies used by 
the students. This can be done through observation of students in the reading classroom while students are engaged 
in reading. In addition, h cooperative learning groups can be used whereby advanced level students could help the 
poor or limited proficiency students during reading tasks. 
Future research on reading strategies can include a focus on individual differences in strategy use in reading two 
different reading passages: a culturally familiar and culturally unfamiliar passage to examine the reading strategies 
they use to facilitate comprehension. The aim is to identify strategies of advanced/ good language earners  or across 
proficiency levels in developing understanding of culturally familiar and culturally unfamiliar passages. In addition, 
examination of  types of strategies in relation to the cultural backgrounds of the readers and the cultural perspectives 
of the reading materials could be explored.  Studies on the effectiveness of specific strategy instruction could also be 
conducted to further shed light on the complex process of reading in a second language. 
 
References 
 
Alderson, C.J. & Urquhart S. (1984). Reading in a foreign language. New York : Longman. 
Anderson, R. C., & Pearson, P. D. (1984). A schema-theoretic view of basic process in reading comprehension. In P. 
D. Pearson, R. Barr, M. Kamil, & P. Mosenthal (Eds.), The handbook of  reading research (Vol. 1, pp. 255-291). 
New York: Longman. 
Barnett, M., 1988. “Reading through context: how real and perceived strategy use affects L2 comprehension”. The 
Modern Language Journal 72, pp. 150-162. 
Bernhardt, E. B. & Kamil, M. L. (1995). Interpreting relationships between L1 and L2 reading: Consolidating the 
linguistic threshold and the linguistic interdependence hypotheses. Applied Linguistics, 16(1), 15-34. 
Bernhardt, E.B. (1991). Reading development in a second language. Norwood, NJ: Ablex  
Block, E. (1986). The comprehension strategies of second language readers. TESOL Quarterly, 20, 463-494. 
Block, E. (1992). See how they read: Comprehension monitoring of L1 and L2 readers. TESOL Quarterly, 26, 
 319- 343.  
Bossers (1992). Reading in two languages: A study of reading comprehension in Dutch as asecond language and in 
Turkish as a first language. Rotterdam, The Netherlands: Drukkerij Van Driel. 
Brantmeier, C. (2002). Second language reading strategy research at the secondary and university levels: Variations, 
disparities, and generalizability. The Reading Matrix, 2(3), 1-14. 
222  Assoc. Professor Dr Nooreiny Maarofa and Rohaya Yaacob / Procedia Social and Behavioral Sciences 12 (2011) 211–223
Brown, A. and Palincsar, A. (1984) Reciprocal teaching of comprehension-fostering and comprehension  
monitoring activities. Cognition and Instruction, 1:2 117-175. 
Carrell, P. L. (1991). Second language reading: Reading ability or language proficiency? Applied Linguistics, 12 (2), 
159-179. 
Clarke, M. A. (1980) The short circuit hypothesis of ESL reading or when language competence interferes with 
reading performance. Modern Language Journal, 64, 203-209. 
Cummins, J. (1979). Linguistic interdependence and the educational development of bilingual children. Review of 
Educational Research, 49 (2), 222-251. 
Cummins, J. (1986). Empowering minority students: a framework for intervention. Harvard Educational Review, 
56, 18-36. 
Enright, M.K., Grabe, W., Koda, K., Mosenthal, P.,Mulcahy-Ernt, P., & Schedl, M. (2000). TOEFL 2000 Reading 
Framework:A Working Paper. TOEFL monograph series. Retrieved on 20 December 2010 at http://www.toefl.org. 
Grabe, W. (1991). Current developments in second language reading research. TESOL Quarterly, 25(3), 375-397.  
Grabe, W., & Stoller, F., (2002). “Teaching and researching reading”. Harlow: Pearson Education. 
Guthrie, J. T. (1988). Locating information in documents: Examination of a cognitive model. Reading Research 
Quarterly, 23, 178-199. 
Hakuta, K. (1976). A case study of a Japanese child learning English as a second language. Language Learning, 26, 
321-351. 
Hosenfeld, C. (1977). A preliminary investigation of the reading strategies of successful and nonsuccessful second 
language learners. System, 5, 110-123.  
Irujo, S. (1986). Don’t put your leg in your mouth: transfer in the acquisition of idioms in a second language. 
TESOL Quarterly, 20, 287-304. 
Karbalaei, A. .& K..S. Rajyashree, (2010). The impact of summarization strategy training on university ESL 
learners’ reading comprehension. International Journal of Language Society and Culture, Issue 30, 41-53. 
Kern, R. G. (1989). Second language reading strategy instruction: Its effect on comprehension and word inference  
ability. Modern Language Journal, 73(2), 135-149.  
Koda, K. (1988). Cognitive process in second language reading: transfer of L1 reading skills and strategies. Second 
Language Research, 4, 133-156. 
Kong, A. (2006). Connections between L1 and l2 readings: reading strategies used by four Chinese adult readers. 
The Reading Matrix. vol. 6 (2), 19-45. 
Maarof, N, (1998). Assessing second language reading. Bangi: Faculty of Language Studies, UKM. 
Song, M.J. (1998). Teaching reading strategies in an ongoing EFL university reading classroom  Asian Journal of 
English Language Teaching, v. 8, 41-54. 
Nambiar, R. (2009). Cross linguistic transfer between L1 and L2 texts: learning strategies used by bilingual Malay 
tertiary learners. European Journal of Social Sciences, v.7 (3), 114-125. 
Oxford, R. L., 1990. Language learning strategies: what every teacher should know. New York: Newbury House.  
Oxford, R. & Crookall, D. (1989). Research on six situational language learning strategies: Methods, findings, and 
instructional issues. Modern Language Journal, 73(4).  
Palinscar, A. S., & Brown, A. L. (1984). Reciprocal teaching of comprehension-fostering and comprehension-
monitoring activities. Cognition and Instruction, 1, 117–175. 
Reinhart, J. and Isbell, K. (2002). Building web literacy skills. The Reading Matrix 2:2. 
Rumelhart, D. E. (1977). Toward an interactive model for reading. In W. Otto (Ed.), Reading problems. Boston, 
MA:Addison-Wesley. 
Salataci, R. & Akyel, A. (2002). Possible effects of strategy instruction on L1 and L2 reading. Reading in a Foreign 
Language, 14 (1), 1-17. 
Saricoban, A. (2002). Reading strategies of successful readers through the three phase approach. The Reading 
Matrix, 2 (3), 1-16. 
Sarig, G., (1987). High level reading in the first and foreign language: Some comparative process data. In J. Devine, 
P.L.Carrell, & D.Eskey (Eds.) Research in reading in English as a second language. Washington:TESOL 
Singhal, M. (1998).  A comparison of L1 and L2 reading: cultural differences and schema The Internet TESL 
Journal, v. IV, (10) retrieved 12 December 2010, http://iteslj.org/ 
Singhal, M. (2001). Reading proficiency, reading strategies, metacognitive  awareness and L2 readers. The Reading 
Matrix, 1 (1), 1-23. 
Assoc. Professor Dr Nooreiny Maarofa and Rohaya Yaacob / Procedia Social and Behavioral Sciences 12 (2011) 211–223 223
Song. M. (1998). Teaching reading strategies in an ongoing EFL university reading classroom. Asian Journal of 
English Language Teaching, v. 8, 41-54. 
Tang, H., (1997). The relationship between reading comprehension processes in L1 and L2 reading. Reading 
Psychology 18,  249-301. 
Widdowson, H. G. (1984). Reading and communication. In C. Alderson & A. Urquhart (Eds.), Reading in a foreign  
language (pp. 213-227). New York: Longman.  
